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The Poseidon-project aims to develop and implement innovative strategies and methods to facilitate the 

entry of young people with learning difficulties on the labour market and their integration into society. As 

an integral part of this, the project seeks to increase their mobility by promoting the acquisition of 

intercultural competences and combating xenophobia. A key method for achieving this is placements and 

project work abroad (learning mobility), supported by foreign language learning. The project is carried out 

in the Fehmarn Belt region between JAW Koppelsberg in Plön (D) and Fremtidslinjen in Køge (DK). 

This report is the final report of the evaluation of the Poseidon project. It provides a final, summative 

assessment of the project’s achievement with regard to its key deliverables, and it also incorporates – as 

annexes – other contributions made in the course of the project’s lifetime, which formed an integral part of 

the evaluation exercise.  

 

The evaluation design 
The main purpose of the evaluation has not been one of accountability. Rather than providing an end-of-

period judgment about the degree of success or failure of the activities and establishing the ultimate cost-

benefit ratio, the focus has been on organisational learning – i.e. on furnishing the project partners with 

input of a type they need and at the moment they need it, in order to better understand the process they 

are engaged in and make more productive decisions at a time when developments can still be influenced. 

This final, summative assessment is therefore only one part of the full evaluation package. Furthermore, it 

does not include the financial aspects of project management, but assesses the activities in terms of their 

effectiveness in reaching the ultimate project objectives.   
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The evaluation package was consequently carried out in four separate, but interconnected phases which 

together covered the project activities from start to end: a baseline study, a formative evaluation, 

accompanying research input, and a final, summative evaluation. The sequence, duration and main 

contents of the four, distinct evaluation phases can be depicted as follows: 

 

 

 

Phase 1: The baseline study 

The baseline study had two purposes. Firstly, and most importantly, it established the point of departure 

for the project in order to facilitate the final summative evaluation. Secondly, it aimed to identify potential 

barriers and problems areas in advance, so that these could be tackled with due diligence in the project. 

Focal points of the analysis were the organisational set-up of each partner, the legal and administrative 

framework in which activities are undertaken in both Denmark and Germany (e.g. funding arrangements), 

the exact nature of the target groups, and the skills and experiences of the staff involved. For each of these 

parameters, the analysis identified and highlighted similarities and differences. The baseline study was 

finalised within one month of the award of the contract. 

Methods: Document analysis, qualitative interviews 

 

Phase 2: The formative evaluation 

The formative evaluation looked at the overall functioning of the project, and focused on parameters like 

project management and knowledge development as an ongoing process. As is typical of transnational 

projects, a significant part of the project activities are of a virtual nature, as the partners are geographically 

Baseline study 

• Establishing point of departure 

• Within one month of signing the contract 

Formative 
evaluation 

• Following and reporting on project progress 

• Ongoing throughout the project's lifetime 

Accompanying 
research 

• Input on significant project themes from a research perspective 

• As required 

Final summative 
evaluation 

• Comparing project outcomes with project aims 

• The last month of the project's lifetime 
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distant and therefore had to work separately with project themes before and after the encounters. The 

formative evaluation consequently also looked at communication flows within the project. It commenced 

after the baseline study was finished and continued till the start of the summative evaluation. 

Methods: participatory observation, questionnaire surveys, qualitative interviews 

 

Phase 3: The accompanying research input 

This process should be seen in connection with the formative evaluation. It provided input to selected focus 

areas based on outcomes from research and development activities carried out in other contexts and 

qualitative research activities carried out within the project. The focus area concerned competence 

development of participants through participation in project activities.  

Methods: qualitative action research methodologies, document analysis 

 

Phase 4: The final (summative) evaluation study  

The summative evaluation aimed to ascertain the outcomes of the project in relation to the targets 

outlined in the original project application. To accomplish this task, it drew on findings and results from the 

previous 3 steps as well as any further investigations which were deemed necessary to establish the 

achievements of the project, possible deviations from original goals, and provide explanations for these. A 

special issue was the sustainability of the achieved results. The summative evaluation was compiled in the 

final month of the project. 

Methods: Document research, qualitative interviews, questionnaire surveys 

 

The evaluator participated in, and reported regularly to, the meetings of the project’s steering committee, 

who were responsible for overseeing the evaluation exercise. The evaluator has also made contributions at 

the kick-off and the final conferences. 

Quantitative surveys were carried out using the survey programme Enalyzer. 

The evaluation was carried out according to the ESF evaluation quality standards1. 

 

 

                                                           
1
 Evaluation Unit, DG EMPL, June 2008 
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The course of the evaluation 
Due to delays in the kick-off phase, the contract for the evaluation work was not signed until early June 

2013, and it expired on December 31st, 2014. The major inputs during this period (included as annexes) are 

the following: 

Baseline study (Annex 1): July 2013 

Pre-departure activities: motivation, selection and preparation of participants (Annex 2): September 2013 

Developing intercultural competences: State of research (Annex 3): October 2013 

Interim evaluation report (Annex 4): December 2013 

Supporting foreign language learning in the Poseidon project: A discussion paper (Annex 5): April 2014 

Competence boards: State of development (Annex 6): September 2014 

Student exchanges: Outcomes (Annex 7): November 2014 

This final, summative report (submitted December 2014) marks the conclusion of the evaluation activities. 

 

Project deliverables 
The overarching aims of the Poseidon project are to develop innovative, cross-border strategies and 

methods for the integration of young people with learning difficulties in the Fehmarn Belt region. This feeds 

into the general objectives of the European Regional Fund, which has grant-aided the project.   

In order to reach the stipulated aims, the project has in the project proposal submitted to the Interreg IV A 

identified a number of quantifiable inputs (deliverables), subsumed under 3 major work packages. These 

are:  

Work Package 1: Planning and implementation of mobility 

- Training activities in partner organisation (exchanges) – every partner sends 8 participants + 2 

accompanying staff twice per year 

- Information material for family and network of the participants  

- Preparatory language training (staff and participants) – in total 160 involved 

- Joint workshops for staff  (not quantified) 

 

Work package 2: Development of training and employment possibilities and supporting material 

- Development of CV for participants 

- Development of new qualifications/skills/competences 

- Identification of new possibilities for employment for the target group 

- Development of language training material using mobile phones, social media, or internet 

- Development of a new tool for competence analysis  
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Work package 3: Visibility and dissemination 

- Elaboration of communication strategy 

- Kick-off, midterm and final conference 

- Project logo 

- Project homepage 

- Project on Facebook 

- Bilingual ppt-presentation of the project 

- Project signs 

- Project leaflets 

- Project visiting cards 

- Project folder/booklet with more detailed information 

- Letter paper with logo 

- Project stickers 

- Promotion material with logo (pens, key rings etc.) 

- T-shirts and fleece jackets with logo for all participants 

- Radio spots 

- Press releases in various papers 

- Documentation of media coverage 

- Project presentations for actors and stakeholders 

The summative evaluation must necessarily take these concrete deliverables as its point of departure: did 

the project actually accomplish the tasks that it set out to accomplish, and were quantities in accordance 

with the numbers given in the project proposal? However, the achievement of the quantitative aims does 

not in itself signify that the overarching objectives were reached, but can only serve as an indicator. The 

important thing is e.g. not that 1, 10, or 100 young people from the target group participated in exchanges, 

but the knowledge, skills and competences that they acquired as a result of their experience, and how this 

can help them towards a better integration into labour market as well as civic life. Also, the production of a 

website is no guarantee of media attention and stakeholder commitment. 

Similarly, it should be borne in mind that the project – for some of the activities – has been trying to 

develop and test new approaches and materials for which no (or only sketchy) precedents exist in 

connection with this target group. As the project gathers pace and experiences are harvested, some of the 

activities may change in character in comparison with what was originally envisaged, and numerical targets 

may change, too. The experimental nature of activities may also mean that completely new developments 

– side effects or non-intended effects – arise within the project context. The evaluation should therefore 

not merely restrict itself to assessing intentions versus outcomes in a 1:1 relationship, but also be 

perceptive of other developments (be they positive or negative) arising out of the project context.   

In the following, the achievements in each of the 3 work package areas will be assessed in the light of the 

data gathered by the evaluator during the project’s lifetime. Also, some non-intended project outcomes 

will be presented and described. 
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Outcomes of Work Package 1: Planning and implementation of mobility 
In the Poseidon project proposal, transnational mobility is posited as a key activity for students in the target 

group. The major aim of these is the development of intercultural competence in the participants (the 

deconstruction of negative stereotypes and xenophobia), but there is also a strong emphasis on developing 

their employability and hence the possibilities for a successful integration into the labour market (the 

vocational aspect).   

 

 

 

 

 

 

 

 

In terms of methods, the project uses intercultural encounters between the participants as the major way 

of developing intercultural competence: 

 

 

 

 

 

This aspect of the project activities does not only comprise the exchanges themselves, but also 

accompanying measures in the shape of preparatory language training and information material for 

participants and their parents. Another element in this work package is the encounters between staff at 

Koppelsberg and Fremtidslinjen. 

The quantitative aims as they are outlined in the project proposal have largely been achieved2. In total, 8 

exchanges have taken place and some 80 encounters between young people from the two institutions have 

taken place. “Encounters” means that it is not necessarily new participants every time – Fremtidslinjen 

                                                           
2
 Main source: Poseidon project newsletters (http://jaw.koppelsberg.eu/jaw-projekte-massnahmen/poseidon-

mediathek/poseidon-mediathek-status-letter.html)  

“We plan to improve the competences of socially disadvantaged young people with or without 

learning difficulties through targeted measures in the shape of courses in language and culture 

of the partner country as well as placement periods there in order to achieve: 

- Improved mobility and foreign language proficiency; 

- Intercultural competences; 

- Self confidence and self reliance; 

- Improvement and consolidation of vocational competences. 

We will thereby achieve a deconstruction of stereotypes and xenophobia, whilst duly taking into 

account issues of diversity management and gender mainstreaming” (project proposal, p. 13). 

“The increasing xenophobia especially among young people (also in this target group) is a 

problem which at best is tackled through personal experience. Getting to know the 

neighbouring country and culture, being situated in contexts where all actors themselves are 

“foreigners” and “different”, and especially the involvement in joint transnational activities – all 

these are factors which contribute to the development of a shared, cultural identity in the 

participants and prevent negative stereotypes to arise and develop” (project proposal, p. 31). 

http://jaw.koppelsberg.eu/jaw-projekte-massnahmen/poseidon-mediathek/poseidon-mediathek-status-letter.html
http://jaw.koppelsberg.eu/jaw-projekte-massnahmen/poseidon-mediathek/poseidon-mediathek-status-letter.html
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(being a smaller institution with fewer participants but with 3-year programmes3) has mainly picked 

participants from a core group of students, which means that most of these have been in Germany 3-4 

times. Koppelsberg has only recently started doing programmes of a longer duration (Plön Work, 27 

months), and participants in all the exchanges except for the last one came from the BvB Reva initiative 

with a duration of 11 months, and did therefore as a rule only participate in one exchange.  

The organisers of the exchanges were aware that the target group is vulnerable and fragile, and extensive 

efforts were undertaken both with regard to preparation, accompaniment and follow-up of the activities. 

Preparation did not only concern linguistic aspects (see below), but also encompassed cultural, practical, 

psychological and pedagogical considerations. During the exchanges, the students were initially 

accompanied by up to 6 teachers and instructors from the home institution in order to ensure that the 

participants felt safe and relaxed, but as the project progressed the participants began to feel more at ease, 

the number of accompanying teachers could be reduced. Overall, the outcomes of the exchanges have 

been very positive. The following is an excerpt from a report from student interviews and participatory 

observation, conducted by the evaluator during exchange in Köge, November 2014: 

 

 

 

 

 

 

 

 

 

 

 

The success of these “encounters” can be ascribed to several factors, which in fact constitute an exemplar 

for transnational mobility involving disadvantaged young people: 

- The model with short, repeated exchanges created a feeling of familiarity both with persons and 

environments, which reduced potential tensions and stress (even though most of the German 

participants visited Köge only once, they had already met and become acquainted with the Danish 

participants in Plön); 

                                                           
3
 Participants at Fremtidslinjen follow the so called STU-programme (STU = Særligt Tilpasset Ungdomsuddannelse) for 

young people who cannot follow mainstream education and training programmes. 

“It is remarkable that none of the participants at any time gave voice to any negative perceptions of 

the other culture. The German students commented on a more relaxed relationship in Denmark 

between teachers and students (using first names and informal language), and the Danes conversely 

noted the formal way the German students addressed the teachers (“Herr/Frau” and family name), 

but this came across as an interesting observation rather than a value judgement. The two groups 

did not see each other as fundamentally different, and several students echoed the participant who 

described the counterparts with the expression “they are the same as us, only the language is not 

the same”. Independently of each other, two of the Danish participants stated that it had been a 

great relief and comfort to meet the Germans and see that there were young people in other 

countries who struggled with the same problems that they did - implying that the similarities were 

actually more significant than the differences. 

Several participants (both Danish and German) stressed that the experience of being abroad also 

had strengthened their personal competences – that “crossing borders” also had meant that they 

had become more confident and self-reliant; that they dared do things which they previously had 

been reluctant to undertake.  This also included visiting other countries”. 
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- The intensive preparation efforts beforehand contributed to the feeling of familiarity and comfort, 

and the foreign language training seemed to be genuinely appreciated by the majority of the 

participants; 

- The presence of a team of dedicated, accompanying teachers made it possible to detect and 

deactivate any potential crises before they developed; 

- The workshops, where they were working on projects which produced tangible results, gave the 

participants a platform for meaningful communication and interaction; 

- The fact that students in the hosting organisation were actively involved in planning and 

implementing the visit of the students from the other country imparted a sense of ownership and 

responsibility.  

A survey among staff at both Koppelsberg and Fremtidslinjen undertaken at the end of the project, clearly 

corroborates the positive assessments of the students themselves. Teachers and other participating staff 

were asked to rate a number of statements on student competence development in the project on a scale 

from 1-5, where 1 (red colour) signified “total agreement” and 5 (white colour) “total disagreement”. 

 

Encounters of staff reached a much higher number than originally foreseen. This was partly due to the fact 

that more teachers than originally planned were needed to accompany the students on their exchanges, 

but can also be ascribed to a number of workshops and project visits that were undertaken during the 

project. Koppelsberg’s project leader estimates that at least 150 encounters between staff at Koppelsberg 

and Fremtidslinjen have taken place in the project’s lifetime. This also includes attendance at the three 

conferences: the Kick-Off Conference on the Rödby-Puttgarten ferry in March 2013, the Midterm 

Conference in Köge in March 2014, and the Final Conference in Plön in December 2014. The many physical 

encounters between staff has meant that the project has not to the same degree suffered from the 
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communication problems that often pester projects that are run by so called “virtual teams” – i.e. lack of 

coordination, misunderstandings and distrust between the partners. The joint workshops where teachers 

and instructors spend a couple of days in the partner organisation working on a specific subject have been 

particularly helpful in this respect, but overall the experience of working in a transnational project is 

perceived as positive by staff from the two institutions, with 80% wishing to continue working with these. 

Foreign language courses 

Concerning the linguistic training, it is very difficult to obtain quantitative indications on participation – 

mainly due to the fact that it developed differently from what was originally foreseen in the two partner 

organisations. Koppelsberg had prior to project kick-off developed a model for a half-day course – “Lust auf 

Dänemark” – that all students were attending. This course was meant as a “survival kit” only, where 

participants were given information on various historical, societal and cultural aspects of Denmark and 

taught a few standard expressions. As a such, it was well received by both students and staff and still 

persists in Koppelsberg, but in the course of the project the ambitions increased. Fremtidslinjen decided to 

make linguistic training in German a recurrent phenomenon for their participants rather than a once-and-

for-all proposition, and started in the course of 2013 offering regular German classes for all students every 

Friday. This practice has since been copied by Koppelsberg, when the “Plön Work”-initiative was launched 

in the late summer 2014, so that students here also receive Danish lessons once a week. On the whole, this 

means that fewer students than originally foreseen have participated in language courses, but that more 

time has been dedicated to this activity, and a higher level achieved. 

During the exchanges, the students have made themselves understood to each other in a mixture of 

Danish, German, English and sign language. Conversation between the two staff groups, however, has 

mainly been conducted in English.    

 

Outcomes of Work Package 2: Development of training and employment 

possibilities and supporting material 
Persons from the target group of both Fremtidslinjen and Koppelsberg often encounter enormous 

difficulties when they try to gain a foothold on the labour market, and many struggle with disadvantages 

that makes it impossible to achieve this under normal conditions. Inspired by the efforts of similar projects 

elsewhere – notably in the framework of the Austrian Atempo-organisation4 - it has been an ambition of 

the project to try and identify and help create work places that are suited for the target group. Atempo has 

experienced success with creation so called social enterprises that perform tasks that the target group are 

actually capable of executing in market niches that have so far remained vacant – e.g. in running cheap 

accommodation (youth hostels) or carrying out certain types of surveys. In addition to creating a favourable 

environment for these opportunities, the project also had planned to identify and make visible the specific 

competences that enabled this target group to tackle the tasks successfully. 

Within the framework of the project, two study tours to Atempo in Austria have been organised, and at the 

Midterm Conference of the project, employment creation was a key issue, and speakers from Atempo 

came to explain their concept. For both events local politicians were invited in order to obtain their support 

                                                           
4
 http://www.atempo.at/  

http://www.atempo.at/
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for this undertaking, but it has so far not been possible to get their backing for such enterprises. This is 

essential, as it is not feasible to run such projects entirely on market conditions, and some sort of public 

support is required. Consequently, this part of the project has been in abeyance.   

The focus has therefore been on two other, more technical aspects of this work package, namely the 

development of a tool for competence analysis and language support material that can be made available 

through mobile phones (“smartphones”) to students on the exchanges. 

The competence boards 

As a point of departure for this work, the partners decided to use an already existing system, namely the so 

called “competence boards” (originally developed by Korsør Produktionsskole) and modify these for use in 

the project context. Very briefly, the competence boards consist of physical boards that are put on the wall 

in the workshop or classroom. The boards list a number of skills and competences that form the desired 

learning outcomes of the activity that the student is involved in, and 3 magnetic buttons – a red, a yellow 

and a green – are used to denote the progress for each student.  

In Fremtidslinjen, competence boards are now used in all the 6 workshops that are offered. The 

implementation of competence boards was commenced only at the beginning of the year, and the tool is 

consequently still in a developmental stage, where experiences are being harvested and the use discussed. 

A significant difference to the Korsør model and Koppelsberg practice, Fremtidslinjen has decided to opt for 

a “4 button approach” to visualize competence development of the students. In addition to the red, yellow 

and green button, an extra blue button has been introduced. This button denotes the stage where the 

student is not only capable of carrying out a particular task, but also possesses such a degree of 

competence that he/she is able to instruct fellow students in this field. Another interesting phenomenon is 

the observation that workshop leaders are generally reluctant to include social competences on the board, 

and tend to focus on concrete, vocational skills (this issue is still debated). The reason for the exclusion of 

social competences is partly a concern that students may not like having their behavior and personality 

development exposed for all to see in a prominent position in the workshop room. However, there is also a 

perception that social competences are an integral part of the progress in vocational competences – that 

the two go hand in hand, and that progress in vocational learning also signifies personal development. 

Vocational learning, so to speak, “masks” a progression towards a fuller, more rounded personality. The 

introduction of a blue button is significant in this connection, in so far as it does not only involve technical 

skills, but also issues connected with self-reliance and taking responsibility for others. Finally, one may also 

discern prioritization of values, where employability – and hence the acquisition of vocational skills that 

point to a particular profession – are seen as the primary “raison d’être” of the STU-education that 

Fremtidslinjen offers to its students. Put succinctly: Inclusion on the labour market is absolutely essential 

for the self-esteem of a young person, and hence vocational learning is a prerequisite for personal 

development – and not the other way round. In most of the workshops at Fremtidslinjen, progress (or 

otherwise) is assessed once a week together with the students, but it is the workshop leader/instructor 

that has the final word because of his/her professional knowledge and experience within the workshop 

theme. 

At Koppelsberg, the competence boards have been in use for over a year, and already early on a version 

was developed and tested, which is now an integral part of the daily routine. Competence boards are not 

being used for all the programmes that Koppelsberg runs, but only in connection with the 27-month “Plön 
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Work” programme. The major – and a very substantial – difference between the Koppelsberg model and 

Fremtidslinjen’s preliminary version is that Koppelsberg has decided not to include vocational skills at all 

and only opt for social skills. In Plön Work, students are assessed every morning according to a set of 13 

different social competences (the ability to give and take criticism, concern for one’s own appearance, 

tolerance, motivation, ability to work in teams, reliability, responsibility, perseverance, work pace, respect, 

tidiness, professionalism, self-appraisal) and their progress is assessed and expressed in the award of one of 

three buttons (red, yellow, green). This happens at a session where all students and their instructors are 

present, and where the reasons and justification for the assessment is being jointly discussed. Once a week 

the aggregate sum of the awards is calculated, and a button reflecting the accumulated effort of the 

student during the week is awarded for each social competence represented in the model.  The 

“Koppelsberg-model” of the competence board is thus more a negotiated process – students are more 

involved in the assessment procedure – and it is also first and foremost used as a psycho-dynamic tool: as a 

way of highlighting and discussing attitudes and habits and exploring underlying reasons for these. 

Whereas vocational learning is a linear process, the “learning” registered on the Koppelsberg competence 

board can be reversible, since the process is highly susceptible to outside influence: if a student has a bad 

time at home, this may mean that he/she reverts to an earlier stage of his/her development in the project 

context and reacts in ways that run contrary to the desired direction of development. The underlying logic 

of the model is that these students have such complex and severe personal problems that any inclusion on 

the labour market is impossible until these have been sorted out. The most important things are therefore 

the social and personal competences, whereas the vocational skills are merely a way of facilitating this 

development process – i.e. exactly the opposite line reasoning than lies behind Fremtidslinjen’s model.    

For the sake of overview, the differences may be placed over against each other in a simple table as 

follows: 

 Fremtidslinjen Koppelsberg 

What is being assessed? Vocational skills Personal and social 
competences 

Levels of assessment 4 3 

Purpose Documentation of vocational 
learning 

Dynamic work with motivation 
and attitude 

Frequency Once a week Every day 

Focus of measurement Progression Current state of affairs 

 

The differences between the two approaches is not merely superficial, but is also reflected in pedagogical 

practices. This became apparent in the way in which the work and learning processes in the kitchen were 

organized in Koppelsberg and Køge respectively. 

In Koppelsberg, the students take turns in preparing lunch for the “Plön Work” group only – i.e. app. 10 

persons on a daily basis (like an extended family). They are taken through all steps of the process: planning 

the meal and making shopping lists, doing the shopping, preparing the raw materials, cooking the meals; 

serving it to the others as well as cleaning up afterwards. In this way, students are learning how to organize 

their everyday life and take care of their nutrition (= personal competence). 
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In Fremtidslinjen, the kitchen is organized as a professional workplace catering for all staff and students in 

the institution (more than 50 people on a daily basis). Student working there each have their particular 

tasks and functions, and raw materials are ordered and delivered in bulk on a weekly rather than a daily 

basis. Students are therefore learning how to work in a professional canteen or kitchen, preparing them for 

inclusion on the labour market (= vocational skills). 

The competence boards are still “work in progress” for the two organizations, and the tool is ongoingly 

being developed and adapted to suit the needs of the contexts in which it is used.  

The language learning App 

Interaction during personal encounters between the Danish and the German participants in the exchanges 

is a prerequisite for the development of intercultural competence, which is one of the project’s major 

objectives. This necessitates some form of foreign language competence, and both the German and the 

Danish participants therefore receive some basic instruction in the partner language – either in the shape 

of a one-day “crash course” in the foreign language and culture or ongoing, once-a-week language 

instruction. Both are traditional, taught lessons undertaken prior to departure as part of the preparation 

process. In the project application, it was proposed to develop on-line foreign language learning material as 

additional support. 

This part of the project required a long reflection phase before it was possible to proceed to action. These 

reflections comprised both a needs analysis of the actual communication situation which the material 

should support, and the opportunities and restrictions of the available technology. 

Given the very limited foreign language proficiency of the participants and the limited duration of the 

encounters, ambitions concerning foreign language learning will have to stand in a realistic relationship to 

what can actually be achieved. It would be preposterous to aim at a level where participants can have 

deep, meaningful conversations with each other across linguistic divides, but interaction is not exclusively a 

linguistic phenomenon. The experiences from the encounters showed that interaction also happens at a 

non-verbal level, through the shared experience with common tasks and projects. As an outcome of this 

experience, participants could achieve a tacit understanding and a mutual respect that helped deconstruct 

prejudices and establish positive relations. This was seen as the most important way of bringing about 

interaction between the participants, and language played a secondary role here – as a practical support 

and as a token of respect (“yes, I’m making an effort to learn a little of your language”) rather than as the 

major facilitator. The actual need for linguistic support besides the lessons taught before departure is 

therefore modest: it needs to provide a very basic vocabulary that is tied to the practical task the 

participants are collaborating on (e.g. terminology related to a media project, or an activity in the metal 

workshop), possibly with some pronunciation help and illustrations, and then perhaps some assistance 

towards constructing simple, declarative sentences that can be used in conjunctions with the terminology 

(“I need…”, “we must…”, “I suggest..” etc.). The main priority is that this support is instantly available when 

and where it is needed, and in a form that is accessible to the target group. Moreover, it must not replace 

oral communication, but should support and encourage this and help the participants activate their 

“passive learning outcome” from the taught lessons during the preparation phase. 

Technology was a major preoccupation. When the participants are engaged in a project together, there is 

as a rule no time to go to a work station and start up a computer programme, as this would interrupt the 
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activity and break the “flow”. The most pragmatic solution was therefore to use the smartphones that 

virtually all participants carry in their pockets at all times and create a small language app that can be 

instantly activated and is easy and quick to navigate in. Moreover, this would give the possibility to 

combine the written word with sound and pictures, and communication problems could be covered 

instantly and efficiently without disturbing the work process that the participants are engaged in. 

On the basis of these reflections, the project set out to develop a small language app that can be used in 

support of the personal encounters during the exchanges. The work met with numerous technical problems 

and delays on the way, but it was possible to present a prototype at the final conference in December 

2014. However, there has as yet not been time to test the app on a substantial number of students and in a 

“live” situation. 

Outcomes of Work Package 3: Visibility and dissemination 
Despite having achieved the tasks listed under this work package (with the exception of the Facebook 

profile), the project has struggled to get the level of attention from the outside world – in particular the 

media and local politicians – that it feels it deserves. The project has generated in total 320 contacts with 

stakeholders during its lifetime5, but staff from both Koppelsberg and Fremtidslinjen is generally not 

satisfied with the response (survey taken November 2014): 

 

The frustration of the staff of Koppelsberg and Fremtidslinjen concerning media coverage and political 

attention was also brought up in the Interim Report, and it mirrors the similar sentiments of other projects 

who have dedicated a lot of their time and energy to an activity that seems to be largely ignored by the 

surroundings. It is generally difficult to generate much publicity and interest at the stage where the project 

                                                           
5
 Documentation collected by Koppelsberg project leader Andreas Nollenberg 
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is still “work in progress” and only the good intentions are available; and afterwards when the project is 

finished and the results become visible, the involved staff is occupied with other activities, and there are no 

resources left for media work to disseminate the outcomes. With a possible extension of the project for 

another 3 months, some efforts should consequently be made to write up the experiences of the project 

and spread the news. In particular the experiences with using transnational mobility as a pedagogical tool 

for a target group to whom such an experience would ordinarily never present itself are interesting and 

relevant to a wider audience. 

 

Side effects  
Side effects are outcomes that are not directly targeted as project objectives, but which appear as a 

consequence of the involvement in the activities. In the Poseidon project, side effects are discernible in the 

shape of organisational learning and competence development among staff. 

Fremtidslinjen is a relatively new institution, established in 2011 as part of UU Køge (Youth guidance and 

counselling centre in Køge) and as such part of the municipal authorities of Køge. It is a small institution 

with only 19 staff members, and the Poseidon project is their first experience with transnational 

collaborative development activities. Fremtidslinjen caters for a target group of young people with general 

learning difficulties, but is in particular focusing on young people with diagnosed problems on the autistic 

continuum, e.g. Asperger’s syndrome. People suffering from Asperger’s syndrome are characterised by 

problems with social interaction, language impairment (e.g. dyslexia), and by being intensely occupied with 

special obsessions. This means that they are often lacking motivation and openness for new experiences 

and learning6. At Fremtidslinjen, these young people are enrolled in the so called STU programme (STU = 

særligt tilrettelagt uddannelse/youth education for young people with special needs). STU is a recent 

initiative, introduced in 2007, as a possibility for young people up to the age of 25 with so marked 

disadvantages (physically or mentally) that they cannot – even with special support – complete mainstream 

(formal) education and training programmes. Each STU trajectory lasts 3 years and is modelled round the 

individual participant’s personality and competences, and the aim is to enable him or her to enter 

mainstream education or training or find a place on the labour market. Many from the target group, 

however, fail to achieve this and can look forward to a life on public benefits.  

Jugendaufbauwerk Koppelsberg dates from the beginning of the 1950s and is currently employing 39 

persons. It is part of the Lutheran Church of Germany, and carries out programmes for young people with 

learning difficulties to prepare them for entering formal training or the labour market. This work is financed 

by the Public Employment Authorities (Bundesagentur für Arbeit). JAW Koppelsberg has over the past 7 

years worked extensively with transnational mobility as a pedagogical tool for this target group, and has 

carried out numerous mobility projects financed by European and national sources, e.g. the Leonardo da 

Vinci-programme, the IdA-programme (European Social Fund), and Interreg. All young people who start at 

Koppelsberg get at least the opportunity of going abroad, and Koppelsberg is also receiving substantial 

numbers of young people from partner institutions abroad. Koppelsberg’s main target group are young 

people under 25 who have been referred by the public employment authorities for a so called vocational 

preparatory training programme (BvB - Berufsvorbereitende Bildungsmassnahme). This is a programme of 

                                                           
6
 See e.g. www.aspergerdk.org  

http://www.aspergerdk.org/
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between 10-11 months’ duration, which prepares the participants for entering formal vocational training. 

These are young people who have not yet managed to start vocational training, who have dropped out of 

the formal education and training system, or who cannot find a host company for an apprenticeship or a 

job. They often have learning difficulties. In the late summer 2014, Koppelsberg started up a new 

programme – Plön Work – which caters for a target group with especially severe learning difficulties, which 

lasts 27 months.  

The differences between the two organisations both in terms of size and previous experience with 

international project work could have resulted in an unbalanced relationship with a dominating partner 

“calling the shots”, and indeed this was one of the potential risks that were pointed out in the baseline 

study. However, this fear did not materialise, and instead the two organisations generally complemented 

each other in a way that opened up new vistas for both. Innovations introduced in the project framework 

are the use of repeated, short exchanges for a stable group of participants (introduced by Fremtidslinjen), 

which enables them to reap some of the benefits from longer-term stays abroad while avoiding the 

insecurity that these may produce; the use of the competence boards, and the work on the “language app” 

(even though this still only exists in a prototype version. In the staff survey undertaken at the end of the 

project, an overwhelming majority of the staff members in both organisations are convinced that the 

project has contributed in a positive manner to the development of their workplace:   

 

The project has also had beneficial effects in terms of individual competence development among staff, 

and participation has also meant that work is perceived as more exciting. A very substantial majority 

indicate that they in the future would like continue working with international projects:  
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As a more tangible outcome of the project, the two organisations are currently elaborating plans for 

continuing the partnership in new project constellations. 
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Annex 1:  

 

 

 

BASELINE STUDY 

Draft 130713 

Søren Kristensen, Techne  

 

This baseline study is one of three stipulated deliverables for the external evaluation of the Poseidon 

project. 

The baseline study is carried out of the onset of the project. The aim of the study is to establish the point of 

departure for the project by clarifying aims and deliverables, describing the two partners in terms of 

resources and experience, and analysing the proposed project organisation. It serves a twofold purpose: 

firstly, it is, as the title indicates, “a line drawn in the sand” – a point from which to assess and measure 

progress during the project’s lifetime; secondly, the analyses can help to identify possible problem areas 

before their consequences are felt, and thus contribute to a more efficient implementation process. 

Ideally, the study should have been carried out and completed more or less at the same time as the project 

commenced its activities, but several incidents conspired to delay the appointment of the external 

evaluator. This means that by the time of the completion of the study, some activities have already started 

– thus the first round of mobility activities involving both staff and young people has taken place. However, 

in many other respects the project has still not become fully operational, and it therefore makes sense to 

conduct this study, both as an aid to the evaluation procedure and as an input to the implementation 

process.  

The study has been carried out on the basis of document analysis and interviews with project staff in both 

partner organisations. It represents the perceptions and interpretations of the evaluator, and as such it 

needs to be validated by the steering committee of the project in order to detect and correct any possible 

factual misunderstandings and misrepresentations on which these have been based, and which may 

diminish its value. However, once completed, the study cannot be changed or amended without the 

consent of the evaluator.   
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The rationale of the project 

The Poseidon project concerns the development and implementation of innovative strategies and methods 

to promote the integration into labour market and society of young people with learning difficulties in the 

Fehmarn Belt region in order to improve their overall quality of life as well as their economic situation. 

More specifically, the project aims to improve their capacity for being mobile, their foreign language 

proficiency and their intercultural competences. Included in this is the deconstruction of negative 

stereotypical images of foreigners and xenophobia in the participants. Another aim is the sensitisation of 

the surroundings (employers, training institutions, public authorities etc.) to the problems and needs of 

young people with learning difficulties.  

The main instrument for achieving this competence development is 1 week stays abroad for the 

participants, undertaken at the partner institution. In connection with these stays, simplified language 

courses as well as technological solutions in the shape of language learning Apps to be used on smart 

phones will be developed and tested. The main instrument for the awareness campaign is the development 

of tools for documenting and making visible the skills and competences of the participants. 

 

The partnership 

The project is carried out in a partnership between the Danish institution Fremtidslinjen, based in Køge 

(Southern Zealand), and the German institution Jugendaufbauwerk Koppelsberg, based in Plön (Schleswig 

Holstein).  

Fremtidslinjen is a relatively new institution, established in 2011 as part of UU Køge (Youth guidance and 

counselling centre in Køge) and as such part of the municipal authorities of Køge. It is a small institution 

with only 18 staff (July 2013), and the Poseidon project is their first experience with transnational 

collaborative development activities. Fremtidslinjen caters for a target group of young people with general 

learning difficulties, but is in particular focusing on young people with diagnosed problems on the autistic 

continuum, primarily Asperger’s syndrome. People suffering from Asperger’s syndrome are characterised 

by problems with social interaction, language impairment (e.g. dyslexia), and by being intensely occupied 

with special obsessions. This means that they are often lacking motivation and openness for new 

experiences and learning7. At Fremtidslinjen, these young people are enrolled in the so called STU 

programme (STU = særligt tilrettelagt uddannelse/youth education for young people with special needs). 

STU is a recent initiative, introduced in 2007, as a possibility for young people up to the age of 25 with so 

marked disadvantages (physically or mentally) that they cannot – even with special support – complete 

mainstream (formal) education and training programmes. Each STU trajectory lasts 3 years and is modelled 

round the individual participant’s personality and competences, and the aim is to enable him or her to 

enter mainstream education or training or find a place on the labour market. Many from the target group, 

however, fail to achieve this and can look forward to a life on public benefits.  

                                                           
7
 See e.g. www.aspergerdk.org  

http://www.aspergerdk.org/
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Jugendaufbauwerk Koppelsberg dates from the beginning of the 1950s and is currently employing 33 

persons (July 2013). It is part of the Lutheran Church of Germany, and carries out programmes for young 

people with learning difficulties to prepare them for entering formal training or the labour market. This 

work is financed by the Public Employment Authorities (Bundesagentur für Arbeit). JAW Koppelsberg has 

over the past 7 years worked extensively with transnational mobility as a pedagogical tool for this target 

group, and has carried out numerous mobility projects financed by European and national sources, e.g. the 

Leonardo da Vinci-programme, the IdA-programme (European Social Fund), and Interreg. All young people 

who start at Koppelsberg get at least the opportunity of going abroad, and Koppelsberg is also receiving 

substantial numbers of young people from partner institutions abroad. Koppelsberg’s main target group are 

young people under 25 who have been referred by the public employment authorities for a so called 

vocational preparatory training programme (Berufsvorbereitende Bildungsmassnahme). This is a 

programme of between 10-11 months’ duration, which prepares the participants for entering formal 

vocational training. These are young people who have not yet managed to start vocational training, who 

have dropped out of the formal education and training system, or who cannot find a host company for an 

apprenticeship or a job. They often have learning difficulties.   

 

Project deliverables 

The project proposal and the accompanying work plan describe in detail the expected outcomes of the 

project.  The concrete deliverables have been subsumed in three main groups or work packages (WP). In 

addition to the items listed under these WPs, the partners have also pledged themselves to creating three 

workplaces for the duration of the project (1,5 for women/1,5 for men). 

In the project application, there is some overlap between processes and outcomes of the individual WPs. At 

a meeting in Køge on July 3rd, the individual WPs were therefore reshuffled and streamlined, so that each 

now has the following headings and contents: 

 

Work Package 1: Planning and implementation of mobility 

- Information material for family and network of the participants 

- Preparatory language training (staff and participants) – in total 160 involved 

- Training activities in partner organisation (exchanges) – every partner sends 8 participants + 2 

accompanying staff twice per year 

- Joint workshops for staff  (not quantified) 

 

Work package 2: Development of training and employment possibilities and supporting material 

- Development of new qualifications/skills/competences 

- Identification of new possibilities for employment for the target group 

- Development of language training material (mobile phones, social media, internet) 
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- Development of a new tool for competence analysis (combination of Danish Competence Board & 

model used by Koppelsberg)  

- Development of CV for participants 

 

Work package 3: Visibility and dissemination 

- Elaboration of communication strategy 

- Kick-off and final conference 

- Project logo 

- Project homepage 

- Project on Facebook 

- Bilingual ppt-presentation of the project 

- Project signs 

- Project leaflets 

- Project visiting cards 

- Project folder/booklet with more detailed 

information 

- Letter paper with logo 

- Project stickers 

- Promotion material with logo (pens, key rings etc.) 

- T-shirts and fleece jackets with logo for all participants 

- Radio spots 

- Press releases in various papers 

- Documentation of media coverage 

- Project presentations for actors and stakeholders 

 

As mentioned in the introduction to this paper, the project already has been under way for a while, and 

some project aims – in particular from WP 1 and 3 – have already been accomplished. In WP 1, the first 

exchange has been carried out, the first meetings of staff have taken place, and the rest have been 

scheduled. Also, preparatory courses have been developed and carried out in Koppelsberg. Several of the 

tasks in WP 3 have been carried out or are in the pipeline. The tasks of WP 2 have not yet been taken on 

board. 

 

 

Project organisation 

Overall responsible for the project is a steering committee, which meets every 6 months or whenever it is 

deemed necessary. The steering committee takes all major decisions concerning the project. It consists of 

the following representatives from the two partners: 

Fremtidslinjen Koppelsberg 
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The remit of the Steering Committee is: 

- To monitor project progress according to the work plan outlined in the project 

application; 

- To approve all reports to the Interreg authorities before these are submitted; 

- To 

decide on proper interventions in the 

event of major deviations from the 

work plan; 

- To 

settle any outstanding issues of a fundamental nature.  

Day-to-day management of the project is in the 

hands of the project leaders. Each partner has appointed one 

project leader, and between them these two project leaders 

settle all issues arising from the ongoing implementation of the project work plan and the decisions of the 

steering committee. The project leaders are: 

 

 

Besides handling day-to-day management of the project activities, the project leaders will also ensure the 

communication with the relevant authorities in both countries and are responsible for the production of 

draft versions of the stipulated reports. Issues that cannot be resolved between the project leaders are 

referred to the Steering Committee. 

For each of the three work packages (WP), a representative from each of the two partners is appointed. 

Between them, they are responsible for ensuring the progression and the quality of the work on the 

deliverables foreseen in each WP. This entails –  

- Elaborating detailed work plans and timetables for each deliverable and the WP as a 

whole before the onset of the activities; 

- Appointing staff from each partner to undertake the work; 

- Monitoring progress; 

- Quality assurance of the deliverables; 

- Reporting any delays or deviations to the project leaders.  

The persons appointed from each partner for the three WPs are: 

Morten Ellehauge Christian Lange 

Stine Gregersen Wiebke Lange 

Mai Greve Andreas Nollenberg 

Signe Odsbøll Michael Tobias 

Tove Tranberg  

Fremtidslinjen Koppelsberg 

Morten Ellehauge Andreas Nollenberg 

 Fremtidslinjen Koppelsberg 
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The evaluation 

The evaluation consists of three interlinking and mutually supportive elements: 

- A baseline study outlining the starting point of the project and identifying any unresolved issues in 

the conception and planning of the project, so that these can be addressed in a timely fashion; 

- An ongoing (formative) evaluation of the process, following the progress in the work towards the 

realisation of project aims, and the process of collaboration between project partners; 

- A final (summative) evaluation holding up the achieved results of the project against the stipulated 

aims as described in the original project application, noting and commenting upon deviations in 

quantity and quality between these. 

The formative evaluation looks at the overall functioning of the project, and focuses on parameters like 

project management and knowledge development as an ongoing process. As is typical of transnational 

projects, a significant part of the project activities are of a virtual nature, as the partners are geographically 

distant and therefore also have to work separately with project themes before and after the encounters. 

The formative evaluation will consequently also look at communication flows within the project and issues 

like cohesion, trust and connectivity between partners. Part of the work also consists of the very practical 

task of checking up regularly on timetables to verify if all work processes are on schedule, and flagging up 

any delays to the steering committee. The formative evaluation commences after the baseline study is 

finished and continues till the start of the summative evaluation.  

The methods used for the formative evaluation are document analysis, interviews and surveys involving 

staff and participants from the two partners, and participatory observation at project meetings and 

arrangements (notably meetings of the steering committee). 

The summative evaluation aims to ascertain the outcomes of the project in relation to the targets outlined 

in the original project application. To accomplish this task, it draws on findings and results from the 

previous steps as well as any further investigations which are deemed necessary to establish the 

achievements of the project, possible deviations from original goals, and provide explanations for these. A 

special issue is the sustainability of the achieved results. The summative evaluation is put together in the 

final month of the project, and is handed over to the steering committee well in advance of the deadline 

for the final report, so that the results from the evaluation can be integrated in this. 

The methods used for the summative evaluation are document research, interviews and questionnaire 

surveys.  

In addition to these three elements, the evaluator will also contribute as a researcher with expert 

knowledge on selected project issues (notably in relation to mobility). 

 

WP 1 Signe Odsbøll Wiebke Lange 

WP 2 Stine Gregersen Michael Tobias 

WP 3 Mai Greve Andreas Nollenberg 
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Annex 2: 

 

 

Motivation, selection and preparation of participants: Experiences of Fremtidslinjen 

 

The following is a short description of the experiences of Fremtidslinjen concerning pre-departure activities 

for participants in the exchanges carried out in the Poseidon-project. The text is based on an interview and 

discussion with Signe Odsbøll and Mai Greve from Fremtidslinjen, who are both actively involved in the 

planning and implementation of these activities. The aim of this description is to sum up and discuss what 

has been done so far, draw some implications for future activities, and not least to provide documentation 

that enables project partners to compare, contrast and reflect upon the nature and scope of the 

interventions carried out under this heading.  A similar exercise will be carried out with Koppelsberg. 

Pre-departure activities are concerned with the motivation, selection and preparation of participants prior 

to their departure on the exchange. The experiences harvested so far come from the first exchange visit to 

Koppelsberg in early June (2013), where 8 participants from Fremtidslinjen spent 6 days in Koppelsberg; 

and the participation in Koppelsberg’s annual summer camp, which this year took place in Vostrup in 

Jylland (DK), and where 5 students from Fremtidslinjen participated for 5 days. 

 

Ad motivation: Many of the students at Fremtidslinjen have only little or no experience with travelling (let 

alone going to a foreign country), and this was both a “push” and a “pull” factor. It was exciting to 

contemplate doing something that they’d never done before, and even the ferry-crossing was a completely 

novel experience for several of them. However, it was also a source of anxiety, and initially none of the 

students were particularly enthusiastic about the prospect of going abroad. Especially the boys were 

reluctant. The motivation process was mainly carried out as individual talks of an informal nature. 

Convincing arguments were: 

- That they would be accompanied by several teachers/instructors from Fremtidslinjen (5 teachers 

accompanying 8 students); 

- That they would be together in a group; 

- That they were shown photos of Koppelsberg and could familiarise themselves with the 

surroundings before departure; 
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- That there would be exciting social arrangements and that they would be doing things (e.g. in 

workshops) that they were also doing at Fremtidslinjen; 

- That it was a relatively short stay.  

At the second encounter in Vostrup, the anxieties were considerably reduced, since the participants had 

already met before. It may also have played a role that the encounter was enacted on “neutral ground”.  

 

Ad selection: Participation was only a possibility for a limited group of Fremtidslinjen’s students, and it was 

necessary to carry out a selection of participants. As none of the students initially were enthusiastically 

volunteering for participation, selection was carried out by staff at Fremtidslinjen by identifying possible 

candidates and working on their motivation through individual talks and group sessions. Principles 

governing this selection were: 

- A general assessment of individual students’ capacity for “surviving” a stay abroad, outside of their 

usual environment; 

- Their social skills (“they must not be afraid of talking to others”). 

Foreign language skills were not used as a criterion for selection – the most important things were their 

general attitude and social skills. 

The selection process was relatively successful, in that all students accomplished the stay, and with the 

exception of two have declared themselves willing to go again. The decision of the two does not seem to be 

final, however, and they may well opt in again before the next exchange is carried out. The selected 

students were both students with autism-related problems and students with general learning difficulties. 

 

Ad preparation: Targeted preparation activities for the selected participants were initially focused on 

linguistic, cultural and practical issues. A German teacher visits Fremtidslinjen once a week and gives a 

lesson for the participants, where they learn the basics of German language (e.g. counting to 10 etc.). 

During these lessons, also cultural issues are introduced and discussed; e.g. the way in which politeness is 

expressed differently in the two cultures (in Germany through language, in Denmark through body gesture 

and facial expressions etc.). Practical issues concern all the details related to travel, accommodation and 

nurture, and the programme (activities).  Travel plans, the programme for the visit, accommodation 

facilities, the menu – all this information was presented and discussed in order to familiarise the 

participants with the project and reduce the amount of insecurity they would encounter. A short film about 

Koppelsberg and their involvement in exchange activities was also used.  

In addition to the targeted preparation activities, a significant amount of preparation also took place 

informally with individual participants. 

Future preparation activities will, of course, take into account the experiences made during the first round 

of exchanges. A number of conclusions can already be drawn from these: 
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- Cultural preparation is difficult! It easily reduces the host country to stereotypes (“Germans are like 

this..”), but the reality encountered by the participants is much more diverse, and this may cause 

confusion and insecurity; 

- It is very helpful to have the programme for the visit in advance and use this in the preparation 

phase to reduce uncertainty and insecurity, but if the programme then is changed with little or no 

prior notice, it has the opposite effect, in particular with a vulnerable target group. The programme 

must also not be too packed – there must be time for participants to absorb and reflect upon their 

experiences; 

- More emphasis must be given to psychological preparation: enabling the participants to cope with 

uncertainties and diversity, and suitable methods must be identified/developed for this; 

- Pedagogical preparation is also important: identifying joint tasks for the Danish and German 

participants beforehand and preparing them for these to secure maximum interaction between the 

two groups.  

Fremtidslinjen also intends to use the coming visit of the German group of students from Koppelsberg in 

their work with their own students, by involving these actively in both the planning and implementation of 

the stay. They will help identify things to do and see, and they will act as guides and instructors during the 

stay. This will be a useful exercise in taking responsibility and ownership of the project. 
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Annex 3:  

 

 

 

BACKGROUND PAPER 

Intercultural competences 

 

The development of intercultural competences is one of the central learning objectives for the participants 

in the Poseidon project, but it is one that is associated with a number of difficulties, in particular: 

- What is intercultural competence? 

- How do we acquire intercultural competence? 

- How can we assess or document this learning process, so that it becomes visible to others (e.g. 

prospective employers)? 

This short background paper is an attempt to throw some light on these questions by drawing on relevant 

research and theory, and to give some practice-oriented inputs for how they can be tackled in the 

framework of the project. 

 

What is it and how do we assess it? 
The term “intercultural competences” is the subject of much discussion in academia and research: it is 

broadly defined as the ability to interact constructively with people from another culture, but it is an 

umbrella term, and there is no clear consensus as to what its constituent components are, let alone how it 

can be identified and assessed. An attempt at a conceptual clarification is made by Milton J. Bennett8, who 

has defined the competence in terms of set of stages that range from what he calls “the ethnocentric 

stages” (seeing and judging everything in the perspective of one’s own culture) to “the ethnorelative 

stages” (perceiving that things must be understood in their cultural context). Under each of these two 

                                                           
8
 Milton J. Bennett ”Towards Ethnorelativism – a Developmental Model for Intercultural sensitivity” – in R. Michael 

Paige (see below), pp. 21-72. 
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overall brackets is subsumed a number of individual stages (7 and 6 respectively) that lead from a complete 

denial of what a foreign culture stands for to a full appreciation and a subsequent modification of one’s 

own cultural perceptions. 

The confusion concerning “intercultural competence” is not only limited to what it actually is, but also what 

we need it for. In the context of youth work and general education9, there is a strong emphasis on 

ideological aspects which see intercultural competence as a way of bringing about a more just and peaceful 

world by combating xenophobia, racism and harmful national stereotypes. In a business context, however, 

it is seen as the competence necessary to enable an individual or a company to do trade across borders, to 

perform work tasks in other cultural environments, or simply to work together with people from other 

cultural backgrounds (e.g. immigrants, tourists). The difference between the two is the rather fundamental 

one of philosophy versus utilitarianism, but in terms of learning processes and pedagogical methods, the 

two approaches share many features. 

Sometimes a distinction is made between “intercultural” and “international” competences10, where the 

first is seen as one out of several elements which constitute the second. The term “international 

competences” is also not a term whose definition is unanimously agreed upon, but there is a general 

consensus that at least the following elements are included: 

- Foreign language proficiency 

- Knowledge of foreign culture 

- Intercultural competence 

In terms of pedagogical methods, all theorists and practitioners are generally in agreement that 

intercultural competence cannot be taught by any traditional methods of teaching, but that it is possible to 

create learning environments that are particularly conducive towards the acquisition of this. Pedagogically, 

one of the most common methods for acquiring these competences and attitudes is rooted in the so called 

“contact hypothesis”11, which states that cross-cultural encounters between groups of young people can 

bring about increased intercultural understanding. However, just sending learners abroad and getting them 

back alive will not in itself be enough to develop intercultural competence – some basic conditions need to 

be in place if the learning experience is to be a successful one. Prominent among these is that the 

encounter must take place between groups that share equality in terms of socio-economic status, and that 

the encounter must be of an appropriate intensity and length. Furthermore, the stay must be supported by 

a set of accompanying pedagogical measures related to preparation, accompaniment and debriefing12.  

Intercultural competence is extremely difficult to quantify and measure, and even Milton Bennett’s 

detailed taxonomy of the concept is an analytical abstract and not useful as a blueprint for an assessment 

instrument in any practical way.  Research shows that participation in transnational activities can bring 

about the development of intercultural competence, but assessing this in individuals is associated with so 

complex and resource-demanding processes that it is not practically feasible. Rather than an assessment of 

                                                           
9
 See e.g. R. Michael Paige (ed.) “ Education for the intercultural Experience” (Intercultural press, Yarmouth 2003) 

10
 See e.g. P. Wordelmann (ed.) ”Internationale Kompetenzen in der Berufsbildung“ (BIBB, Bonn 2010) 

11
 See Y. Amir “Contact hypothesis in ethnic relations”, in Psychological Bulletin, Vol. 71, no. 5 (Washington, 1969) 

12
 See also Kristensen, S. ”Learning by Leaving – Placements abroad as a didactic tool in the context of vocational 

education and training in Europe”, Office for Official Publications of the European Communities, Luxembourg 2004 
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outcomes, therefore, most transnational projects having the acquisition of intercultural competence as an 

objective adopt a quality management approach, where the focus is on the appropriateness of the learning 

environment. If this meets the requirements in terms of conditions and pedagogical support, then it is 

taken for granted that there is a high degree of possibility that the participants will have progressed in this 

direction13.  

 

Intercultural competences in Poseidon 
In the Poseidon project proposal, the development of intercultural competence in the participants (the 

deconstruction of negative stereotypes and xenophobia) is posited as a key objective (the ideological 

aspect), but there is also a strong emphasis on developing their employability and hence the possibilities 

for a successful integration into the labour market (the vocational aspect).   

 

 

 

 

 

 

 

 

In terms of methods, the project uses intercultural encounters between the participants as the major way 

of developing intercultural competence: 

 

 

 

 

 

The project is therefore in this respect faced with the same difficulties as all other mobility projects with 

similar learning objectives; namely 

                                                           
13

 See e.g. ”Knowing what we’re doing – Indicators for Intercultural Dialogue” developed in the framework of the 
Partnership for Youth between the Council of Europe and the European Commission (http://youth-partnership-
eu.coe.int/youth-partnership/news/news_420.html, October 2013) 

“We plan to improve the competences of socially disadvantaged young people with or without 

learning difficulties through targeted measures in the shape of courses in language and culture 

of the partner country as well as placement periods there in order to achieve: 

- Improved mobility and foreign language proficiency; 

- Intercultural competences; 

- Self confidence and self reliance; 

- Improvement and consolidation of vocational competences. 

We will thereby achieve a deconstruction of stereotypes and xenophobia, whilst duly taking into 

account issues of diversity management and gender mainstreaming” (project proposal, p. 13). 

“The increasing xenophobia especially among young people (also in this target group) is a 

problem which at best is tackled through personal experience. Getting to know the 

neighbouring country and culture, being situated in contexts where all actors themselves are 

“foreigners” and “different”, and especially the involvement in joint transnational activities – all 

these are factors which contribute to the development of a shared, cultural identity in the 

participants and prevent negative stereotypes to arise and develop” (project proposal, p. 31). 

http://youth-partnership-eu.coe.int/youth-partnership/news/news_420.html
http://youth-partnership-eu.coe.int/youth-partnership/news/news_420.html
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- How can we ensure that we actually do develop the intercultural competences of the participants, 

given the difficulties associated with measuring and assessing these; and 

- How can we ensure that this learning process is also made visible to the participants themselves 

but also to their prospective employers and others, to whom such information is relevant and 

useful?  

The proposed answer to the first is to adopt a quality management approach towards the method that is 

used to develop these competences, i.e. the transnational encounters between the young people. This 

means creating an environment that is as conducive as possible for this process to happen. Translated into 

practical measures this implies developing and implementing appropriate mechanisms for preparation, 

accompaniment and debriefing of participants, and also ensuring that the staff involved in delivering this 

possess the necessary knowledge, skills and competences to perform satisfactorily in this respect. 

Concerning the documentation of the learning process, it is proposed to use the documentation methods 

for transnational learning experiences that have been developed at European level. There are two of these: 

Youthpass, which has been developed primarily for use in youth work (i.e. for non-formal and informal 

learning), and Europass, which has been developed for use in a context of education and training (both 

formal and non-formal).  The advantages of using these documents and methodologies is first and foremost 

that they provide a consistent and structured methodology and vocabulary for capturing these learning 

processes, and secondly that they come with a greater degree of credibility and impact also across borders, 

since they share the same format irrespective of where in Europe they have been issued.  

In the following, these two proposals will be developed further and their practical implications for the 

project extracted. 

 

The quality management approach 
The quality management approach was originally developed for use in industry, where it is known under a 

variety of headings (e.g. ISO 9000/9002, EFQM etc.). The logic behind the approach is that if you ensure the 

quality of all stages of the production process of a given product, then you can be certain that what comes 

out at the end is of the required quality, and you can avoid time-consuming and costly control measures. 

Translated into a context of intercultural competence, quality management means ensuring that all input 

factors necessary for the creation of an appropriate learning environment are in place. As a first step, it 

implies that the basic conditions for a successful intercultural learning process are present in the 

encounters. Amir defines the following prerequisites as basic conditions for the development of 

intercultural competence as an outcome of cross-cultural encounters: 

- equality in terms of status, i.e. similar socio-economic status of the participants 

- Convergence of aims, i.e. common aims and interests in the participants; 

- Appropriate attitudes prior to implementation, i.e. no overly negative attitudes towards people from 

the other culture; 

- Appropriate contact intensity and length, i.e. the contacts should last for a certain period and must not 

be superficial in nature; 

- Low cultural barriers, i.e. no insuperable cultural barriers. 
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-  

In addition, he posits the following organisational requirements and pedagogical interventions as 

necessary: 

- Social and institutional back-up, i.e. the existence of an integrative institutional framework and a 

climate of mutual back-up; 

- Appropriate preparation; i.e. linguistic and cultural preparation of participants. 

 

To this should also be added appropriate measures for accompaniment and debriefing14, and of course the 

presence in the concerned staff of the knowledge, skills and competences necessary to carry out these 

measures. The questions to be answered by the project are therefore to what extent these conditions 

already are present, and if not, what efforts are necessary in order to bring them about. 

 

Documentation of intercultural competences 
Being able to demonstrate that they have gone through a learning process targeted at the acquisition of 

intercultural competence may be useful for some of the participants if they later end up seeking for 

employment in positions where contact with people of another cultural background than their own – e.g. 

working with tourists, working in together with immigrants, or even going abroad to look for a job. Even 

though they do not go in this direction, being able to document a period of learning mobility abroad may 

still be of value as an interesting experience that may distinguish them in a positive way vis-á-vis other 

applicants. There are as described above two European standard documents that can be used to describe 

and document knowledge, skills and competences acquired abroad: Youthpass and Europass, for use in 

youth exchanges and in more vocationally oriented contexts respectively. Given the overall objectives of 

the Poseidon project, it would seem most appropriate to use the Europass. 

 

Europass is often used in connection with formal education and training programmes, but can be used by 

all – students, apprentices, job seekers, people in employment as well as people participating in non-formal 

training programmes like Poseidon. The document describes the competences that the participant has 

acquired in connection with a stay abroad, and can in addition to intercultural competences also be used to 

document foreign language skills and the knowledge of foreign cultures and markets (international 

competences). It doesn’t replace a formal certificate or diploma, and as such doesn’t confer any formal 

rights; it is a supplement to these and can be used to e.g. make visible achievements that lie over and 

beyond those that are contained in the formal curriculum in the programme a person followed. A Europass 

mobility certificate is issued by the organisation that is organising the transnational experience and must 

also be signed by the partner abroad (hosting and sending organisation). It can be issued on-line in a 

relatively simple procedure. 

 

 

 

                                                           
14

 See e.g. Kristensen, S. “Mobility as a pedagogical tool for young people with fewer opportunities” in Learning 
mobility and non-formal learning in European contexts, Strasbourg 2013, pp. 97-102 
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Annex 4:  

 

 

 

 

INTERIM EVALUATION REPORT 
 

Søren Kristensen, external evaluator 

December 2013 

 

According to the evaluation contract, the evaluator has to deliver, by the end of 2013, an interim report 

covering the formative aspects of the project during the first year of its operational existence. The aim of 

the formative evaluation is to highlight the quality and the progress of the work undertaken and to critically 

assess the process at a moment in time when it is still possible to rectify any possible malfunctioning and 

thus bring activities back on track.  

Delivery of the results of the formative evaluation process took place orally in December 2013 at a meeting 

of the steering group. This paper gives a short account of the main findings of the evaluation and the 

ensuing discussions in this forum concerning these. It also incorporates the personal comments of the 

evaluator. 

  

Methodology 
The formative evaluation is – as opposed to the so called summative evaluation – an ongoing process that 

accompanies the activities throughout their lifetime. In the case of Poseidon, the external evaluator has 

followed project activities, attended meetings of the steering group, carried out on-site visits and 

conducted interviews with project staff at regular intervals. Specifically for the purpose of the interim 

reporting, however, the evaluator moreover carried out a survey among core staff of the project (in total 9 

persons from both Fremtidslinjen and JAW Koppelsberg) in order to promote the aspect of interactivity in 
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the evaluation process.  Each of the 9 respondents received an electronic questionnaire, where he/she was 

asked to assess various dimensions of the project work. The respondents were required to fill in the 

questionnaire individually and without consulting others, and in the reporting only the accumulated results 

were given, so that it wasn’t possible to identify individuals. This anonymity ensured that respondents 

could express their impressions and opinions freely.  

In total, the respondents were asked to assess 26 statements on 5 different dimensions of the project work 

and to evaluate these on a scale from 1 – 5, where 1 signified total agreement and 5 total disagreement. 

The 5 dimensions covered were the following: 

1. Project management 

2. Information and communication 

3. Commitment and connectivity 

4. Progress 

5. Impact 

The outcome of the survey were presented by the evaluator at the 3rd meeting of the steering group in 

Køge on December 11, 2013, where he added his own observations to the results of the survey and invited 

participants to comment in order to ensure a correct interpretation of the findings.  

 

Findings 
In the following, the findings of the survey are presented graphically with attached comments. The 

percentages refer to the total number of respondents. 
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This dimension of the project work generally receives a positive assessment – i.e. with scores in the range 

from 1 to 3 – even though there are individual differences. It is interesting, however, that the statement 

which is met by the highest degree of approval by the respondents (“Real and potential conflicts are 

discussed openly and solved in the steering group”) is also the only one that registers a negative 

assessment – 11% (which corresponds to one respondent) disagrees with this.  

The evaluator’s assessment is that even though there generally is an open, relaxed and constructive 

atmosphere in the project team, there are nevertheless a number of underlying differences between team 

members which have as yet not been brought into the open, and whose implications for the project work 

have not been properly dissected and discussed. These are mainly of a cultural nature and relate to 

differences in value-systems between Denmark and Germany. This is of particular relevance in connection 

with the development of the “competence analysis tool”, where there seems to be different opinions on 

what such a tool should be used for, and what dimensions (e.g. in terms of assessment of individuals) it is 

admissible to include.    

44% 

56% 

44% 

56% 

11% 

33% 

22% 

44% 

44% 

56% 

22% 

11% 

11% 

0% 

33% 

0% 

11% 

0% 

0% 

0% 

0% 

0% 

0% 

0% 

0% 

0% 20% 40% 60% 80% 100% 

The project is managed 
efficiently 

Real and potential 
conflicts are discussed 

openly and solved in the 
steering group 

Steering group meetings 
are well organised and 

conducted 

Steering group meetings 
have an adequate 

duration 

Participants in the 
steering group are well 

prepared when they 
come to the meetings 

Project management 

1. I agree completely 2 3 4 5. I disagree completely 



 34 

 

 

The is a common and shared perception in the project team that the internal information processes 

function satisfactorily, but that the provision of information to external actors and stakeholders holds room 

for improvement. The project’s website, which is supposed to constitute the mainstay of the project’s 

external information offers, is hardly fully operational yet and not updated regularly. With a negative 

assessment from one third of the project team, this is an issue which clearly requires attention in the near 

future. However, the evaluator is aware that work is currently undertaken to remedy this. 
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The results of the assessments of the statements related to issues in connection with commitment and 

connectivity in the team testify to a good team spirit and shared values. The only dissenting voice in the 

chorus is raised in connection with the issue of the commitment of the partner institution, where one 

respondent is not convinced of the good will of the partner across the Baltic Sea. Since the survey was 

carried out on the basis of anonymity of individual respondents, it is not possible to identify the person 

whose perception of this is negative. It is therefore an open question whether this is merely a personal 

issue, or whether it relates to a disenchantment with progress in one or more of the project’s objectives. 

There is a high degree of correspondence between the positive assessments of the respondents and the 

external evaluator’s perception of the issue, in particular in view of the fact that the two organizations have 

no previous record of cooperation. The very positive picture painted by the respondents on this issue, 

however, is not wholly corroborated by their evaluation of the project’s progress (see below). It is therefore 

pertinent to ask the question whether the high score concerning the “feelgood-factors” in the project has 

not been at least partly brought about by an avoidance of contentious issues that may potentially bring into 

the open latent conflicts. 

 The evaluator is aware that concrete plans have been mooted to continue the partnership also after the 

ending of the current project.   

 

 

67% 

56% 

67% 

89% 

67% 

44% 

11% 

22% 

22% 

11% 

22% 

44% 

11% 

22% 

11% 

0% 

11% 

11% 

11% 

0% 

0% 

0% 

0% 

0% 

0% 

0% 

0% 

0% 

0% 

0% 

0% 20% 40% 60% 80% 100% 

The partner organisation is fully committed to 
the project 

The partner organisation is contributing to the 
project in a timely and satisfactory manner 

The two partner organisations share the 
same values and goals with regard to the 

project 

Personal relations between project workers 
in Denmark and Germany are good and 

constructive 

There is a high degree of trust between 
partners 

Cooperation is likely to continue between the 
partners, also after the end of this project 

Commitment and connectivity 

1. I agree completely 2 3 4 5.I disagree completely 



 36 

 

The assessment of the project’s progress in very interesting in so far as it is somewhat at variance with the 

outcomes of the assessments of other dimensions of the project. This is where the share of negative 

assessments is most marked – in the case of the competence assessment tool, nearly half of the 

respondents are not convinced that any real progress has taken place. Similarly, for the proposed language 

apps, the project team is also highly critical of the developments so far, even though to a slightly lesser 

degree than for the competence analysis tool. However, there are huge individual differences. Concerning 

the exchanges of students, there is a consensus that everything is on track and running according to plan. 

Also, the members of the project team are generally agreed that the progress is going in the right direction, 

and that the objectives of the project ultimately will be reached on time. 

The development concerning two of the project’s concrete deliverables – the language apps and the 

competence analysis tool – has been a special concern of the evaluator. In particular the competence 

analysis tool requires attention, as the joint development efforts have not yet produced any concrete 

results after nearly a year of the two-year life-span of the project has elapsed. It has to be taken into 

account, however, that a complex task as this must necessarily be allowed a certain time for maturation 

before the work can be commenced in earnest. An absolutely indispensable first step in this process, 

however, is that the underlying aims and values of the two partners must be openly formulated and 

discussed. At the steering group meeting in Køge on December the 11th, JAW Koppelsberg gave a 

presentation of their thoughts on the use and scope of such a tool, and moreover demonstrated a version 

that had been developed internally in the organisation. It was not clear from the ensuing discussion 

whether – and to what degree – this coincided with Fremtidslinjen’s thoughts on this, and whether it could 

be used as a point of departure for the development of a joint tool as stipulated in the original project 
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proposal. During the interviews and conversations with individual team members, there are indications 

that this lack of engagement in the development of the tool is not merely due to a preoccupation with 

other issues or a general lack of time, but also to some underlying differences in value systems that can 

make it complicated to reach a common understanding. It is necessary to bring these out into the open 

rapidly and assess the scope of the (possible) differences in thinking on this aspect of the project activities. 

There is, however, a pragmatic and result-oriented spirit in the project team, and the external evaluator 

deems it likely that a satisfactory result can be achieved within the remaining project period, provided that 

these issues are tackled without delay. 

 

 

The assessments of the impact of the project – now and in the future – are perceived very positively all the 

way round, with only one dissenting voice being raised in connection with the prospects of a continued 

collaboration. It should be borne in mind here that this is the first international development project that 

Fremtidslinjen has participated in, whereas JAW Koppelsberg has a long track record of international 

cooperation going back to 2006. A clear majority in the project team is agreed that international activities 

also in the future (i.e. also after the conclusion of the Poseidon-project) will form an integral part of their 

activities. Also in terms of knowledge-generation and pedagogical development, there is a uniform 

consensus that the project has already produced new levels of insight to both partner organisations.  
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Conclusions 
In the time that has elapsed since the project started, a firm platform for the continued cooperation has 

been established with a good team spirit and well functioning work relations between the two partner 

organisations. Good progress has been achieved with regard to major objectives, in particular the 

exchanges between students. Also the outcomes in terms of organisational knowledge-generation on 

pedagogical and intercultural issues have been satisfactory. However, there is room for improvement 

concerning the external communication and information, and the development of the two concrete 

deliverables: the apps for language learning and the competence analysis tool.  

Out of this interim evaluation exercise, the following recommendations therefore emerge: 

Concerning the project website: That attention is given to the constant development and updating of the 

website, so that external actors and stakeholders are able to get an adequate insight into the project’s 

rationale and activities. 

Concerning the language apps and the competence analysis tool:  That the working groups responsible for 

these deliverables convene at their earliest convenience to discuss and agree on purpose, form and 

content. Furthermore, they must elaborate a concrete and detailed time-table to ensure that the stipulated 

objectives are met in time before the expiry of the project.  
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Annex 5:  

 

 

Supporting foreign language learning in 
the Poseidon project 

Discussion paper for the steering group meeting April 2014 
 

The following is a brief text concerning the efforts undertaken in the Poseidon project to promote the 

foreign language competences of the participants. It has been elaborated by the external evaluator as an 

input to the discussions at the meeting of the steering group on April 10, 2014 with the purpose of 

stimulating decision making processes in this respect. It has no official status, and merely represents some 

reflections and suggestions by the evaluator on the basis of his observations of project activities.  

The text is focused on the development of technological support material for the language learning 

process, which was stipulated as one of the deliverables in the project proposal. In particular, it addresses 

the issue of feasibility in connection with this, and does so under broad 5 headings: 

1. Project requirements 

2. Target group 

3. Needs analysis 

4. Technology 

5. Practical aspects 

Under each of these headings, some major issues (as they are perceived by the external evaluator) are 

raised and discussed, albeit not in any depth. 

 

Project requirements 

Interaction during personal encounters between the Danish and the German participants in the exchanges 

is a prerequisite for the development of intercultural competence, which is one of the project’s major 
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objectives. This necessitates some form of foreign language competence, and both the German and the 

Danish participants therefore receive some basic instruction in the partner language – either in the shape 

of a one-day “crash course” in Danish language and culture (Koppelsberg) or ongoing, once-a-week 

language instruction in German (Fremtidslinjen) . Both are traditional, taught lessons undertaken prior to 

departure as part of the preparation process. In the application, the project also proposes to develop on-

line foreign language learning material as additional support. 

Target group  

The target group can be very diverse. Generally, however, they come with little or no foreign language 

proficiency. In the cases where they possess some knowledge of a foreign language, it is mostly English. For 

Danish/German as a foreign language, they come with no basis, and any training in these languages must 

therefore start completely from scratch. 

Needs analysis:  

Given the competence level of the participants and the limited duration of the encounters, ambitions 

concerning foreign language learning will have to stand in a realistic relationship to what can actually be 

achieved. It would be preposterous to aim at a level where participants can have deep, meaningful 

conversations with each other across linguistic divides, but it is important to keep in mind that interaction is 

not exclusively a linguistic phenomenon. The experiences from the encounters show that interaction also 

happens at a non-verbal level, through the shared experience with common tasks and projects. As an 

outcome of this experience, participants can achieve a tacit understanding and a mutual respect that can 

help deconstruct prejudices and establish positive relations. This is arguably the most important way of 

bringing about interaction between the participants, and language plays a secondary role here – as a 

practical support and as a token of respect (“yes, I’m making an effort to learn a little of your language”) 

rather than as the major facilitator. The actual need for linguistic support besides the lessons taught before 

departure is therefore modest: it needs to provide a very basic vocabulary that is tied to the practical task 

the participants are collaborating on (e.g. terminology related to a media project, or an activity in the metal 

workshop), possibly with some pronunciation help and illustrations, and then perhaps some assistance 

towards constructing simple, declarative sentences that can be used in conjunctions with the terminology 

(“I need…”, “we must…”, “I suggest..” etc.). The main thing, however, is that this support is instantly 

available when and where it is needed, and in a form that is accessible to the target group. Moreover, it 

must not replace oral communication, but should support and encourage this and help the participants 

activate their “passive learning outcome” from the taught lessons during the preparation phase. 

Technology  

The need for instant availability is paramount. When the participants are engaged in a project together, 

there is as a rule no time to look up in a paper manual or to go to a work station and start up a computer 

programme as this would interrupt the activity and break the “flow”. The most pragmatic (and perhaps the 

only feasible) solution is therefore to use the mobile phones (“smartphones”) that virtually all participants 

carry in their pockets at all times and create a small language app that can be instantly activated and is easy 

and quick to navigate in. Moreover, they give the possibility to combine the written word with sound and 

pictures. This would mean that communication problems can be covered instantly and efficiently without 

disturbing the work process that the participants are engaged in. 
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Practical aspects  

Using mobile phones and apps to solve the problem of linguistic support raises problems of cost and 

feasibility. However, the use of apps in learning situations is not a completely new phenomenon, and the 

technology has been tested and tried in many contexts. As for the contents, the actual development phase 

need not be protracted and complicated. For a given activity (e.g. in a metal workshop), the work could 

consist in defining the core vocabulary that should be included (e.g. the 20 most used tools and the 10 most 

frequent processes), and then a few models of simple, declarative sentences. These could be assisted by 

illustrations (pictures) and pronunciation help (sound). In an ideal world, an app would be developed for 

type of each practical activity the participants are engaged in. Within the context of this project, however, 

the main thing is to develop and test a prototype to see whether this is a rewarding way of facilitating 

cross-cultural encounters and support and motivate the learning of a foreign language.  
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Annex 6: 

 

 

Competence boards – state of the art September 2014 
The development of a tool for analyzing and working with competences is one of the key objectives of the 

Poseidon project. As a point of departure for this work, the partners decided to use the so called 

“competence boards” (originally developed by Korsør Produktionsskole) and modify these for use in the 

project context. Each partner has since introduced the use of competence boards as part of their routines 

and tried to develop and adapt the tool to their needs and context.  

In order to coordinate and ensure progression, two staff members of Fremtidslinjen visited Koppelsberg in 

the days from September 2-5. During this stay, they studied the way Koppelsberg is working with the 

competence board in practice (work shadowing) and held discussions with relevant Koppelsberg staff. As 

the external evaluator, I participated in these activities for two days and carried out observations, joined 

the discussions and interviewed project staff with a view to assessing the state of progress concerning this 

project deliverable, and in particular to register differences between the ways in which the two project 

partners are implementing the competence boards.  

The following short report contains my analysis and appraisal of the current state of affairs. It is intended as 

a discussion paper and an input to the continued work. 

 

Fremtidslinjen 
Competence boards are now used in all the 6 workshops that are offered. However, the implementation of 

competence boards was commenced only at the beginning of the year, and the tool is consequently still in 

a developmental stage, where experiences are being harvested and the use discussed. A significant 

difference to the Korsør model and Koppelsberg practice, Fremtidslinjen has decided to opt for a “4 button 

approach” to visualize competence development of the students. In addition to the red, yellow and green 

button, an extra blue button has been introduced. This button denotes the stage where the student is not 

only capable of carrying out a particular task, but also possesses such a degree of competence that he/she 

is able to instruct fellow students in this field. Another interesting phenomenon is the observation that 

workshop leaders are generally reluctant to include social competences on the board, and tend to focus on 

concrete, vocational skills. The reason for the exclusion of social competences is partly a concern that 
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students may not like having their behavior and personality development exposed for all to see in a 

prominent position in the workshop room. However, there is also a perception that social competences are 

an integral part of the progress in vocational competences – that the two go hand in hand, and that 

progress in vocational learning also signifies personal development. Vocational learning, so to speak, 

“masks” a progression towards a fuller, more rounded personality. The introduction of a blue button is 

significant in this connection, in so far as it does not only involve technical skills, but also issues connected 

with self-reliance and taking responsibility for others. Finally, one may also discern prioritization of values, 

where employability – and hence the acquisition of vocational skills that point to a particular profession – 

are seen as the primary “raison d’être” of the STU-education that Fremtidslinjen offers to its students. Put 

succinctly: Inclusion on the labour market is absolutely essential for the self-esteem of a young person, and 

hence vocational learning is a prerequisite for personal development – and not the other way round. In 

most of the workshops at Fremtidslinjen, progress (or otherwise) is assessed once a week together with the 

students, but it is the workshop leader/instructor that has the final word because of his/her professional 

knowledge and experience within the workshop theme. 

 

Koppelsberg 
At Koppelsberg, the competence boards have been in use for over a year, and already early on a version 

was developed and tested, which is now an integral part of the daily routine. Competence boards are not 

being used for all the programmes that Koppelsberg runs, but only in connection with the 27-month “Plön 

Work” programme. The major – and a very substantial – difference between the Koppelsberg model and 

Fremtidslinjen’s preliminary version is that Koppelsberg has decided not to include vocational skills at all 

and only opt for social skill. In Plön Work, students are assessed every morning according to a set of 8 

different social competences (the ability to give and take criticism, concern for one’s own appearance, 

tolerance, motivation, ability to work in teams, reliability, responsibility, perseverance, work pace, respect, 

tidiness, professionalism, self-appraisal) and their progress is assessed and expressed in the award of one of 

three buttons (red, yellow, green). This happens at a session where all students and their instructors are 

present, and where the reasons and justification for the assessment is being jointly discussed. Once a week 

the aggregate sum of the awards is calculated, and a button reflecting the accumulated effort of the 

student during the week is awarded for each social competence represented in the model.  The 

“Koppelsberg-model” of the competence board is thus more a negotiated process – students are more 

involved in the assessment procedure – and it is also first and foremost used as a psycho-dynamic tool: as a 

way of highlighting and discussing attitudes and habits and exploring underlying reasons for these. 

Whereas vocational learning is a linear process, the “learning” registered on the Koppelsberg competence 

board can be reversible, since the process is highly susceptible to outside influence: if a student has a bad 

time at home, this may mean that he/she reverts to an earlier stage of his/her development in the project 

context and reacts in ways that run contrary to the desired direction of development. The underlying logic 

of the model is that these students have such complex and severe personal problems that any inclusion on 

the labour market is impossible until these have been sorted out. The most important things are therefore 

the social and personal competences, whereas the vocational skills are merely a way of facilitating this 

development process – i.e. exactly the opposite line reasoning than lies behind Fremtidslinjen’s model.    
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Overview and implications 
For the sake of overview, the differences may be placed over against each other in a simple table as 

follows: 

 Fremtidslinjen Koppelsberg 

What is being assessed? Vocational skills Personal and social 
competences 

Levels of assessment 4 3 

Purpose Documentation of vocational 
learning 

Dynamic work with motivation 
and attitude 

Frequency Once a week Every day 

Focus of measurement Progression Current state of affairs 

 

The differences between the two approaches is not merely superficial, but is also reflected in pedagogical 

practices. This became apparent in the way in which the work and learning processes in the kitchen were 

organized in Koppelsberg and Køge respectively. 

In Koppelsberg, the students take turns in preparing lunch for the “Plön Work” group only – i.e. app. 10 

persons on a daily basis (like an extended family). They are taken through all steps of the process: planning 

the meal and making shopping lists, doing the shopping, preparing the raw materials, cooking the meals; 

serving it to the others as well as cleaning up afterwards. In this way, students are learning how to organize 

their everyday life and take care of their nutrition (= personal competence). 

In Fremtidslinjen, the kitchen is organized as a professional workplace catering for all staff and students in 

the institution (more than 50 people on a daily basis). Student working there each have their particular 

tasks and functions, and raw materials are ordered and delivered in bulk on a weekly rather than a daily 

basis. Students are therefore learning how to work in a professional canteen or kitchen, preparing them for 

inclusion on the labour market (= vocational skills) 

 

Points for reflection 
The target groups for Koppelsberg and Fremtidslinjen are largely identical – in fact, they have become more 

so since the start-up of the project “Plön Work”. The ultimate objective of the activities – to work with 

disadvantaged young people to make them able to take their place in society both as citizens and workers – 

is also the same. And yet the development of the competence board is taking different directions. This 

raises some important questions, which may be worthwhile to reflect on in a project context: 

- What are the advantages/disadvantages of each approach? 

- Are they radically different or do they merely address different aspects of the same problem? 

- Are they rooted in a particular cultural context or are they transferable across national and 

institutional borders?    

- Is it necessary to choose one model or the other, or can they be combined or used side by side? 
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Other issues raised during the stay 
Also other projects and institutions in Northern Germany working with disadvantaged young people have 

introduced competence boards, but there is no uniform model, and even though they to a large extent 

build on the model originally developed by Korsør Produktionsskole, they have been adapted for use in the 

particular context. During the stay at Koppelsberg, a visit to the nearby Malente Production School was 

arranged in order to hear about their experiences with competence boards. They were currently taking a 

break from the use due to some organisational issues, but intended to start up again later. Their version of 

the competence board included both social competences and concrete vocational skills, but the emphasis 

was on social competences. They had  contemplated focusing only on vocational skills, but after 

consultation with the students they had decided to keep the social competences, as the students 

themselves were keen to retain this aspect of the competence board and did not mind having the 

assessments of these displayed openly. The key lesson from this visit was the importance of consulting the 

students and involving them in the development and the use of the tool.    
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Annex 7: 

 

 

Student exchanges 
On Tuesday the 11th of November, the external evaluator visited the student exchange taking place at 

Fremtidslinjen in Köge in order to carry out individual student interviews. The evaluator also participated in 

the final evaluation session organized for all participants and the involved teachers on Friday at the end of 

the week’s programme. The aim of the exercise was to evaluate the learning outcomes of the participants, 

especially with regard to intercultural learning (intercultural understanding and foreign language 

competence). Besides the individual interviews and the final evaluation meeting, other sources of 

information used for this report are the comments/statements from the accompanying teachers, and the 

evaluator’s observations of the interaction during the time spent with the participants. 

The programme 
The programme of the week was a combination of vocational learning, where the participants collaborated 

on joint projects in four workshops (drama, woodwork, media, catering), social get-together and cultural 

excursions. The same pattern has been used for all the exchanges organized in the Poseidon framework. 

The duration of the exchange – 5 days – was generally seen as satisfactory by participants and teachers. 

The plan for the days left time for leisure and social activities or just relaxation. Several of the students 

commented that the programmes for the first exchanges had been very packed, and that this was 

perceived as stressful – they needed some time alone or in the group to absorb all the new impressions. 

They were glad that this had now been remedied in the last exchanges. 

The students 
There are significant differences between the levels of intercultural experience of the Danish and the 

German students.  

The 7 German participants come from the initiative “Plön Work”, a 22 month course for young people with 

learning difficulties, which was initiated for the first time this summer. It was therefore their first excursion 

abroad in a Poseidon context15, even though two had been to Denmark as part of another Danish-German 

                                                           
15 In the previous exchanges, the German participants came from the BVB Reha courses, but since these are only of a 

duration of 11 months, the students involved have now left Koppelsberg 
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project (Futura Maritima) a couple of months before. Two of them had even never been outside Germany 

before. However, they had a couple of weeks earlier (in week 46) received the participants from 

Fremtidslinjen in Plön, and had consequently become acquainted with the Danish students on this 

occasion. 

The 7 Danish participants from Fremtidslinjen, on the contrary, are all enrolled in the 3 year STU and had all 

been to Germany (Koppelsberg) previously, and the majority (5) had actually taken part in all the three 

student exchanges to Germany organized so far, and received the German students in Køge. They 

consequently had a wider range of experiences and had more time to observe and reflect on these.  

Both groups had prior to the exchange received language training in Danish and German respectively. 

However, this is on a limited scale with one weekly lesson – enough to give them a very limited vocabulary 

and a few simple, declarative sentence structures, but not to allow them to undertake any coherent and 

sustained conversation in the foreign language. A few of them possess a limited knowledge of English. Two 

Danish students had a reasonable proficiency in English, but as this wasn’t matched by any of the German 

students, it did not in itself facilitate communication significantly. 

Interaction 
Given the fact that the Danish and the German participants only had spent a limited period of time 

together prior to this exchange, there was a significant amount of interaction between them. They worked 

well together in the workshops Tuesday and Wednesday, where the participants collaborated on joint 

projects: a short play to be enacted at the final conference (drama), various wood products (carpentry), a 

film on the week’s activities (media), and lunch for all participants (catering). During the excursions and the 

restaurant visit Thursday the accompanying teachers observed that the two groups intermingled – Danish 

and Germans did not stay in separate groups, but split up in mixed groups. On the way home, some of the 

Danish students went in the German minibus, and some of the Germans were in the Danish car.  

The fact that the exchanges have been a recurrent feature in the Poseidon project also had an impact on 

the nature and quality of the interaction. Even though there had also been interaction between Danes and 

Germans on previous occasions, the accompanying teachers noted a distinct progress in the amount of 

interaction that took place during this visit. One of the Danish and one of the German students had become 

particularly close friends during the last visit in Plön, and this relationship had been kept alive in the 

meantime via almost daily contact on social media (Facebook). 

Despite the limited knowledge of each others’ language, the Danish and the German students still managed 

to communicate, using whatever means that came to hand – a mixture of Danish, German and English, 

interspersed with sign language and occasional translation service provided by the teachers. Two 

noteworthy comments from participants: “I have learnt that you can communicate even if you do not speak 

the language” and “I always try not to be ill on Fridays, because that’s when we have our German lessons”. 

Social relationships and attitudes to “the others” 
The overall atmosphere of the exchange was relaxed and without tension, and no major conflicts occurred. 

The German group was accompanied by 4 teachers, and a similar amount of staff from Fremtidslinjen were 

present during the excursions. This meant that any potential crisis could be immediately detected and dealt 

with before it developed. It also undoubtedly played a role in reducing any stress and anxiety that the 
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participants had met before in Germany, and thus knew each other already. One of the Danish participants 

stated that being in Plön was “almost like walking around in Köge” – i.e. familiar and safe. 

It is remarkable that none of the participants at any time gave voice to any negative perceptions of the 

other culture. The German students commented on a more relaxed relationship in Denmark between 

teachers and students (using first names and informal language), and the Danes conversely noted the 

formal way the German students addressed the teachers (“Herr/Frau” and family name), but this came 

across as an interesting observation rather than a value judgement. The two groups did not see each other 

as fundamentally different, and several students echoed the participant who described the counterparts 

with the expression “they are the same as us, only the language is not the same”. Independently of each 

other, two of the Danish participants stated that it had been a great relief and comfort to meet the 

Germans and see that there were young people in other countries who struggled with the same problems 

that they did - implying that the similarities were actually more significant than the differences. 

Other learning outcomes 
Several participants (both Danish and German) stressed that the experience of being abroad also had 

strengthened their personal competences – that “crossing borders” also had meant that they had become 

more confident and self-reliant; that they dared do things which they previously had been reluctant to 

undertake.  This also included visiting other countries. 

Conclusions 
Both groups seemed to feel comfortable and relaxed in the encounter, which is a major achievement given 

the fragile nature of the target group. The absence of any negative attitudes and prejudices towards the 

participants from the other country is remarkable – in fact, the participants both in the individual 

interviews and in the final, joint evaluation session stressed similarities more than differences. Despite the 

lack of foreign language proficiency, they managed to communicate successfully across the cultural divide, 

using whatever means of communication that was at hand.  

Several factors combine to produce this effect: 

- The model with short, repeated exchanges creates a feeling of familiarity both with persons and 

environments, which reduces potential tensions and stress (even though the German participants 

visited Köge for the first time, they had already met and become acquainted with the Danish 

participants in Plön); 

- The intensive preparation efforts beforehand contributes to the feeling of familiarity and comfort, 

and the foreign language training seems to be genuinely appreciated by the majority of the 

participants; 

- The presence of a team of dedicated, accompanying teachers makes it possible to detect and 

deactivate any potential crises before they develop; 

- The workshops, where they are working on projects which produce tangible results, give the 

participants a platform for meaningful communication and interaction. 

A way to further optimise the interaction between the participants would have been the availability of the 

“Language App”, which is currently being developed as one of the deliverables of the Poseidon project. As 

all students have smartphones, it would offer them a quick way of getting access to a limited vocabulary 
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tailor-made for the context (e.g. for the carpentry workshop) and some models for simple sentences. Given 

the willingness the participants showed to establish contact and communicate, this has a great potential for 

improving social interaction.    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


